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Humanism And The Basics :

= . JOHN E. COWE N

id teacher cﬂlucncy are under attack

by the u)mmumtv.md unchtsofour uc.ltmn.nlﬁlmily,ltqsmdud timely that T/HE
RI:AHHN(; IN’\IRU( 11()/V JOURNAL should uaddress llSLlf to the theme,

-Some iif our-most severe 'c'riii'c's are chanting a resounding phrase, echoed loud and
clear: by the. media; that we sl]()uld o ireturn to the basics:” lllustr.nivdy, Frank F:
Armbruster’s feature article- publl\ht in the New York Times Magazine (Augusi-29,
1977) cntltlcd “How Sch(mls Fdll ()ur Chlldrcn " statu “lt is tluc lhdl m many w.xys

i .ly seem to more mformcd
profc su)nals itisa pmmon that is; to our dnmay flndlng, exuberant support amongst
crmcs of lnleldUdllch and humdmstu cducatmn Inan cffort to combat thc l'l&lﬂb

pubhcucd state and.national asscssmcnt fmdmgs iie; low scores in basw reddmg and
mathenratics, toﬁlpgffcctual “progressive” teaching pmctlccs If the cost of cducation is
not the critics’ primary complaint; these attacks are based on conjecture and half-
truths, which can only further obfuscate the dlfﬁcult process of conibating the serious
pmblcm of reading deficiency.

Humamsm and thc Basncs thelcforc is an attempt to dispel such irrational fears;

chamctcnstlcof this notable group'’s expressed concern regarding the back-to-basics
movement; “I am honered to be asked to write for an issue of suchrimportance. For -

mvntatlon to contnbutc to: thns specnal{hcmauc msuc ; Roma-Gans’ rcpb/{o{hc editons

years; | hzwc challenged the conccpt of ¢ basnc as applied to readmg So I ani eager to
contribute.” . : S

f

L . . - .
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- reading achievement of Indiana

Emerging Trends in Basic Skills
{Reading) Instraction. . . . .
The clamor for a retarn to the baswq
represents a genuine feltnced among the
population of ‘the Umted States. Yet;
*this effort would seen] to fly in the face
ofa growing body of ¢vidence revealing
a positive trend in reading achievement
in the United-States. - - -
At the federal leve]; the Natiomal
Assessment of Educational Progress is
one‘ importafit measure - of gencral
educational achievement in the nation's
schools. Contrary to popular belief, thjs
series of tests which was designed to
measure general trends in-achievement,

showed that the reading ability of nine

year olds had increased si [gmﬁcantly and
that the reading ability of 13and 17 year
olds had shown o declme duung ‘the

_be encouraged to complete studies-of
readmg achnevemegtwmmllar te&that
Leo Fay and Roger Farr; (Thfn and
Noiw: Readmg A(Iumemenl in Indiana

. cation, Indiana Umvcrsxty. Bloommgton
Indiana, 1978). - - - -
The . Indiana  study. compare;i{tl!e
00l

children in 1944 and 1976 and’found
that today's students generallyjread as

well, if not better tl’izih their couf terparts

) Dorothy S. Stricklard is impme
past President of the Intefnational
Reading Association. Dr. Stricklandis

Professor of Early Childhood Fducation

at Kezzn Coz’z’ege New Jersey.

)

A

T e

DOROTHY S STRICKLAND

of thce dcc1dcq ago. Thc study is
unusual because 1t used the same test to
inake comparisons of students ‘'whose
schooling was scpamtcd by so many
yeurs, © oo

- Adlthis-does not 1mply (hdt we do not
need to.invest our encrgies into helping
our children read better. The literacy
demands of today are far greater than
they were thirty-years ago. At the turnof
the century; nedrly two-thirds of -the

labor force was unskilled: For those =~

workers virtually--no -education-- was
reﬁulred or_expected: Today; even the

v1ded us . with complex equipment,
accompanied by technical manuals that
must . be understood _if the farmer;
mechanic, or truck driver is to be
successful in his or her-work. Individuals
in our society are penalized economically
and socially if they cannot-cope with-the
increasing amount of paperwork neces-
sary to handle ordinary day to day

act1v1t1cs Today s-students are: requxred .

sixteen.-
produced left school
forced to-leave. - - - -
- The Amencan publlc 1. demandmg
literacy for all its children. It is
1mpottant to keep n mind’ that thls 1s a

or they were

large dxverse populatxons to the extent

that once was reserved for a limited few.

Basic Skills and Competency Testing
No discussion of emerging trends in

‘basxc skills mstrucuon can adequately

the 1mpact of competency testing: The

two seemm always to go hand-in-hand.
The return to the basics is generally
/

Mo
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regarded as a means to extract greater r'.‘zidm;> habn\ arc considered by n;ﬁ@t is

accountability from the public schools. ibasic to rcading instruction. \/
The push to require schools to account f Schools should :be cncouraged to
for pupil progress through competency evaluate basic skills by means other than
tests was a natural outgrowth of what ' theuse of standardized mimmal basic
appcared to be a very logrcal and clear [ skills tests alone. Informal evaluation
cut solution to splving the “educational techmques such as rating scales; check-
ills” of the United States. - lists; reports; interviews, and attitude
‘As of March 15, 1978, 33 states had questionnaires-are- i'mj'o'r{ant means: of
taken steps-to-mandate thE cstablishment measuring progress and tend to give the
« . of mmmmum competency standards for kind of ongoing diagnostic information
elementary and secondary pupils- The rcqurred to plan for future:instruction:
remaining states are presently involved Tied to most minimum basic testing
in some form of study or legislative programs Is a follow-up plan for those
action related to minimum;competency - children or.those -districts wherd large
testing. Unlike the earlier period between niumbers of - children fail- to meet a
1975-and 1977, the current move toward predetermined minimum standard: In
Minimum competency testmg isa slow most -instances, these follow-up- pro-
thoughtful process.. - -o-oto - cedures are strictly remedial in naturc;
Unfortunately; in many states, mini- characterized by a pull-out program
mum competency testing has created at completely separate from the regular
least -as many problems as ‘it was basic skills instruction:
intended -to cure. There arc no casy Where peoor -achievement in -basic
answers to questions eoncerning what-to skills-1s evidenced, districts . would do
measurc and how and when to measure well to conduct a t}iprough -internal
it. Questions related to setting minimum wreview and self assessment of the entire
standards and devising plans for some basic skills program. This would include
* type of follow-up actions are cven more . core, developmental-programs, kinder-
perplexing.-—------ - : garten through grade twelve; as well as
“The competency testmg, which 0 any specialized programs-of a categorical
- often accompanies an emphasis on basic. nature. ‘Monies provided for follow-up
skills instruction, _presents another;. should e iised to strenigthen the eitire
more - serious problem than those basic skills program rather than to
already raised. This problem relates to merely-add an instructional component,
the idea that minimum basic skills tests which-m-many instances; is unrelated to
are limited -to--include- just -that—the the restjof the curriculum:
7;; most fundamental skills believed to be ;
required,to function in our society. - "~ Def'mng What is Basic
.- The items mcluded on these tests avre Perh S nothing sug@gngjgg the
but a small samiple of indicators related - topic ot basic skills instruction has
to a-narrow- range of - subskills in produced more controversy than the
reading. What is more, the sub-skills - question of what is basic. One can easily
selected-are - those which.are the easiest understand ‘why the members of the
to test in a paper-pencil testing situation general public, being so diverse in_their
and not necessarily those-that-are most backgrounds and expectations, would
important. These subskills. are by no have trouble coming to soime agreement
méans purported to cover a full rangeof of - this: topic. However; it is not onl
what constitutes reading. - those among the general public that fail
Thus, aspects of reading that slandard- - to reach concensus, educators-themselves
1zed tests do not measure well; such as. hav_e a wide variety of opimons on this
critical reading and the appreciation of'_ topic. -
literature are generally omitted. Yet; _-The basics are -sometimes equated
those very skills, the ability to analyze with “survival” skills. -These are charac-
. and make judgments about -what one terized as-the fundamental abilities one
reads and the development of lifetime needs in order to f[ll}Cthﬂ in everyday
; B 5 ;
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life. The ability to complete a driver's
license application-and-to read-a-simple
menu would be considered basrc survival +
skills.

Another view_ of ‘the basrcs would
simply suggest that- there is a body of
knowledge that represents the foun-
dation of all other learning. While
opinions may- vary betweengindividuals
and groups ‘one component is certain to

~ After coris:dErable dehbemuon the
Congress of -the -United -States agreed
ppon the following "defimition for the
Title 11 Basic _Skills - Improvement
Legislation effective -October. 1; 1979

through September 30, )983

“. . .to.improve IrStruction so
that all children are able to- .
master the skills. of reading;
mathematics and oral and -
- written communication.” :
(Publrc Law 95-561) -

This new definition represcuts an

important step forward in .that ii
includes: virtually all of the: means by

mterpreted it has: potentral l'or positive
outcories from the basic skills cur-
riculum.-

It should msplre schools and teachers
to take a total look at their curricu-
lum(s) and seek ways to mtegrate these -

Readmg teachers would--beconie more <

conscious of the Eéléhéﬁéﬁtﬁ between

and mathematrcal problem solvmg

lntegrxtmg the Basic Skills

- Let us take-a brief look at some: of
these relationships. The oral and written
use--of --any --language - -involves -the
projection of meaning. Both the reader

and the listener must bring 'm"eahi'ng to -
the message if comprehension is to take
place. Writers and speakers also project -
meaning -as: they attempt -to -com-
municate their thoughts to others:

- Written’ and oral communication
mvolve the use andiinterpretation of

IS

85—

thc usefo{fspecch OF- prmt they are
merely- representations. of experience:
The ability to decode and encode
experience through symbols is a de-
velopmental process: that _begins - at

birth. The-experiential base from which

the child draws in order to communicate,
remains the same whether or not the
commumcatron, takes place through

The mterrelatcdness bctwcen wrrtten;
and oral language is: demonstrated in
other- -ways--as --well.- -Hurmans --use
language to communicate both knowledge
and feelings. Thus, oral and Written

. communication serve a broad range of

cogritive and affective needs. Vocabu--
lary development -and a sense of the
variety. of ‘possibilities for the.use of
language; including -a -Sense of -story,

become inportant to the developmentof
mode. It is not surprrsmg that children
who are successful in.one aspect of
language -development; are hkely to be
successful in the -others::

tation - and problem solvmg Math
computation 1nvolves: reading-a set of
symbols-and-performing some: type of
cognitive operation Avith_ them:. It

-frequently requires thethild to read in

different directions from that which he
orshe is accustomed. The ability to shift
to -reading from right to left; top to

'bottom or bottom:to top somethmg

abd lute requrremcnt for success in
mathematical computation.

+ Solvmg math problems also requxres‘

4 %pecialized kind of reading. " The
specializéd vocabulary--and the dense
conceptual load found in mathematical
problems offer a challenge to the reader
that requires training in specrﬁc com-
murnications skrlls

other communications. skrlls suggests
that it be viewed as part of a total
cammunications-process. [t isa process
that enables adults and children aliketo

work and pleasure The fact that readrng

. isacommunications process and not an
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cnd in itself hds unport’mt lmpllCdtmﬁs

" for the basic skills currictluim,

Process and C ontent -

- As with the other b'ISlC \kllh rcadmg
should not be viewed: as an_isolated

subject apart from the -content of
interest: and importance to children,
Thus; - both the natural -and socfal

scicnces and literature of all types are
vital parts of the basic skills curriculum.
These areas‘of content are the “stuff”
which makes reading an essential skill.
- From the very beginning. children
should _ be encnuraged to read for
,,,,,,,, ng and with -purpose. Compre-
hension of the content should be. a
primary goal of studeiits throughout the
gndcs. Unless the matcnal mal\cs sense.

hen dcvclopmg Curnculum it is

tani 1o keep in mind-that-what is
essentials and not the entire range of the
curriculum. Otherwnse -there 4s danger
that - the minimum may "become the
maximum and- that which is basic
becomes all there 1s. -

We miust also refrain from viewing thc

—',basxcs as some- type- of foundational

underpinning thatis required before the
really important learning takes place.

hasic must be construed as the minimum

Right from the beginhing the full range

of skills considered to be important in

developing compctcnt readers must be
|n(,ludcd

demons

writer and - his/her: craft should be
included. These skills can and should
begin at the earliest read-aloud stages of
reading development. .

rate an undcrsmndm&, of the

Summan

I( is no( by (hanu' tha( nlﬂmu(
exception, reading is abvays included in
of  the bam vlu//\

any Jeﬂnmon

the hlmnescqfremhmg basic vli:h‘v The.
current emiphasis on the importance of
basic skills is not new ro rthe rezzdim,'
profession. Nor is the increasing a-
wareness of the role of reading as it
relates 1o the other language aris.

Reading -is -truly -fundamental—a basic

. lman right.. 1t must neither be raught

in lw)[anon Srom the other comniuni-

carions [7"()((’“'(’5 nor trc’ated as ‘an

entity m,meif apart. from the u)nu’m

'zzilzzzhiz’ moh

) "Bé&i'é' Sl{i'l]i Fo:uvonRez}dmgi i‘§
prevemed ar the Basic Skills Conference,
Washmgzon D.C.; December 5-7, 1978

|
{
5

v
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s . Should WeTeach The Basics

JEANNE S. CHALL -

-1t wpbuld be intcresting to -write a
history/of reading instruction in termsof
the ‘relptive emphasis -placed -on- the
teaching of .reading skills as compared
to the humanistic-aspects of reading—
the appllications and use's of reading for
knewing, feeling, and appreciating.
think sfich:a history would reyeal the
preferefice for one or the otheremphasis
during particular historical periods and
by given educators and by authors of
instructional materials.. .

I should like to speculate that the
present time seems to be appropriate for
an -emphasis on the basic skills: what
with the continued declines in achieve-
ment scores—on the SAT, onstandard-
ized reading achievement tests particu-
larly-among high-school students, and
the legat suits against school systems by
parents whose children graduated
rom: high school _barely literate--We
should remember that the cail for basic
skills in reading came first not from

professionals, but from laymen; from
legislators, and from business leaders.
Although there are differences in-their

" 1 views of what a “return to the basics”

should mean;-1 think-a-history would
reveal a common desire that more
children- and - young people should
achieve in reading better than they were
;@ghig?jﬁ%ih the middle 1970’s and that
an emphasis on the most- essential
readinig skills would improve achieve-
mént i;-:;;;,,, T
- 1 think our history would also reveal
that some -teachers and schools in: the
1970’s were already stressing basic skills

~ with little time, given to such “human-

Professor.Jeanne S. Chall is Director

. of the Reading Laboralory, Harvard

University, Graduate School of Edu-

cation.

'

istic” aspects of reading as reading a
book and writing about it. THis would, |

think, also be more charactenstic of -
teachers of  the -primary grades and
teachers of lowerachievers at the middle
grades, for it is harder to make usc of
reading when reading skills are limited.
% et me retiin more directly to the
issue of basic versus humanistic aspects
of reading. From my viewpoint, learning
to reag-1in_its fullest sense, from the
beginning to the most mature levels;
requires both an exposure to and a facile
knowledge of reading skills and- wide
reading -of books of -all kinds at
increasing levels of complexity, maturity
and challenge=. It takes years to,ac?uirc
both aspects of reading. The skills, from
simple decoding to making inferences
on complex materials, takes years. It
takes even longer to read the-books-and

poems, newspapers: and magazines,
encyclopedias and plays, manuals and
ads to learn to comprehend them,
appreciate-them, and know how to use
them for pleasure and knowledge. -In
other woids, from the start; there needs
to be an emphasis both-on the skills of
reading and on the human uses of it,
From the beginning children learn that
books and other ~printed materials
contain the accumulated -knowledge of
mankind and that this-is available to all

who have the skill._and background
knowledge ta-read. Thus, the human-
istic aspect gf reading includes not only
the use of reading for knowing about-
literature and the arts but abouit-sciences
and technology as well. It would seem
that if we want ourchildren to be able to
do: this; we_will have to give them not
only- skills but the practice of reading
good books arffd many books. - .
~ From tiiiie to timie, people who wish
to correct an overemphasis on teaching

o
V]
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of skllls give the impression ! that l:.arnmg>
the sRllls of rcadmg —even at the | xrst

only threugh a “humamsuc approach.
They seem to say that wide reading, even
before basic skills are taught, is the only
way: to teach the basic skills: T hcy say,
further, . that basic skills teaching is
unnecessary ‘and even -~ harmful for
acquirmng the hunmmstnc attitudes toward
readmgw’

I regret to say that l have not been
ablc to locate research evidence to back
up these claims. The existing evidence
seems -to indicate that eich stage of
recading requircs-a-different balance of
skills versus applicatiori—with the

earlier levels needing- relatively- more
direct teaching of skills. But even here;
applications are neceded through hstcmnb
to -stories; through oral reading of
stories. and plays_and the like. Thus.

although -the skills are necessary for

most chlldren and a stronger-emphasis
on skills is nceded in the earlicr grades

Wﬁ[ij”mconcludc—r»vrn.ddmg 15 -a v:.ry

complex ability’ made up of both the
skills of reading and the understandings

and applications of what is rcad. Both
must be learned and practiced at all
levels of reading, although a differcnt
balance may be appropriate at different
stages of recading development -and-at

the same stage for different individuals:*

Referenices 7

*See Chall, 1.S. “The great-debate: Ten years
with a _modest. proposal for reading
stages,” Theory and vractice of early reading.
Lanrenr B, Resuick aiid Pliyllis Al Weaver
(Eds); Hillsdake: New Jersey: Lawrence Erlbaum,
1979.

l or a fullcr trmtmun see C Imll J. S Smg‘ 5 uf
reading deve In,mu nt. New York: McGraw-Hill;
in press.

[
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Teaching The Basic Skills To Live Children o

ROMA GANS

Young JcrryL an cager-first- grader,
was agked by his grandmother, after his
first-month in school, “And does your

" teacher teach you how to read?” After a
pause, Jerry replied, “No, not rcally We
Just learn broken-up words.™ An entirc

philosophy regardlng children and

" teaching the basics is involved in this

statement: And regrettably, far too
many first gradcrs could makc asimilar
response.

A casiial look at an lnfants learning
in the first- year - reveals -the- subtle

. dynamic that propels him or hér in life. -

" Fhe-infant-quickly lcarns to.recognize

famfly members, the process of eating;
noticing, enjoying and reacting to

situations — and beginning _to -talk.
There is much repetmon the same

“same: syllable babbled over and over:

@Thls is an integral part of an mfant $

"'

- she specializeq

. Teachers College

> system of learmng

remain passive; merely acceptlng> what’s
being. done for therm. Some. of _the
youngest-may even protest being bathed
and dressed. They learn quickly . to
communicate, * Thls I lxke lhlS ldon .

ina comfortable and safe place togrow
they are actively learning; yes; teaching

_ Roma Gans is fbﬁﬁéi beféi;c&j} of

CoIIege, Columbia Umversﬂy uhere
edition of hkr book, GUID¥NG
CHILDRENS READING THROUGH

EXPERIENCE, Xas been' sublished by

@i

<

LS

in Reading. A;new

5o

themselvcx lhe lat(,h nn%t()myyhal

appeals usmb inuttation as a techmque
They try to do whit they sce (sldcr
siblings and adults do. -

This mcludcsdmwmg dat ncmb,smynE,
and writing. Tlicy build with alphabet
blocks and soon they want to call letters
by their names. . And again, as’in their
infant stage; they tend to-do-the same
thing over and over ug to a point: That
point- is - that fine- moment between
satisfaction in learning by doing and
boredom because thcrc is no challcnge _
anfr longer .

tis oily natural that children who see
others read and-are redd-to,: shn firsito
imitate then begin to read signs, names
and words for themselves. “Lpok what I
can do™ ‘and “Sce what [ know" is the
motivating sentiriient which isappareiit,
even if not verbally expressed.

Before five, via contacts wuh sxblmgs
and others.of their -age;--they-acquire
social techmques of commumcatmg,
cooperating and of sensing a fecling of -
belonging: Yet; they protect the personal
importance they feel. Not one can stand
to be by-passed. :

Then ~comes.. Each

f(mderga rten.

the shanng -with: a large

expericrnce;
thc teacher The

number, one adult,
recogm?ed the easier thls 'adjustmem;'
becomes. - - -
BaS]C skxlls are an inherent part of the
group’s living so the yolungsters coititiie
to grow. They learn to count, - to
measure, to weigh' materials_needed in
baking, building, designing.-They-enjoy-
browsing in books; listening, to stories,
noticing the teacher write memos. They
ask for help in_ exploring their own
skills. They watch others in their grotp;
they get suggestions from the teacher. A

e

ey
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‘courage -to take tm ne xt \tcps

rich program for_cach sparks
their
Sulnp

and “boosts

ll]l.l},lnd tion

rales and regulati 3 .
if sensible; can be undc:\mnd by fives.
lhcnr undcrsmndmg 15 .utu.ill\ the

: lhc (hstlmtlvc qu.llxt\ of a de
Kindergirten progring is the tespect
shown for -the naturalness of young
children’s: Ihc iiud to
c(plorc,;;' ]
new ide

.nmy hut L.lth one ona mature
level. Even though the range of abilities
may vary widely, if the eliniite is onie of
wedcome to afl competcetiveness doesn't
enter, rather d:ffcrcncc sure notmd .md
.lcccpﬁgd L e -
Now; :insert into: such a n.mlr"(l

climate that boosts child -growth a set,

prescribed reading-readiness program

and at once d new elciieqt is inserted.
Not only children, but parents develop
an. uneasiness. The: more the programs,
becomes prescribed or-teacher -domi-

ndtcd the more the orlgm.ll d)mmlc

thldl‘c ,quashcd

Not uncommon is the rcpctmon ofzm
iteril or exercise for those who iilready
have mastered it: which: only adds to
their boredom. Goiie is their eagerness.

spontancity and excitement. Somc five-

ycdr-Dlds start to “hate schnol iy throu&,h <

called “)scwmlﬁc approachcx to be-

ginning ‘reading.

Somie, the more mlcllcctggﬁlﬁly agile,

may take all tasks in stride; cverrif they
already -are : begmmng readers as so

Others may plod along obcdxcmjy, not
even aware of thc -conriection belwcm

may “not rclatc as_ one teacht_r
deSCfxbed hersituations And; in-spite of
the desirc of many teachers to keep all
children 'in_the forefront of concern,

those - succeeding in:reading-readiness
tasks take on a special halo. And so does
it with some parents. The fact that the
prescribed exercises are actually denying:

&h fopef -reading: progress: for-'some,

dullmg thelr prcvnous mterests and

1
~60

N .

sclt-propelling skills; oy po unnoticed:
loun(l

w hu
h.n(

\thl.ln tedacher,
md( s t()

()iit‘

|h0r.|tt
u.ldmg, u.ldmc\\ pmp.nm saad, 1 had
to be hnm\t with the children: 1 told
thenn tlus is what somebody wants us to
do. We'll doat as good as we can; hllt
we'll .|l~.o ;,n on \uth re

h(mks

As woday’s children continue ito thc
primary. I,r.ldus anyone who listens to a

group that is having . a truly_ free
dl\Lll\\lQn niist hc d. -What
vel and

1

iurthc lc VEHNg;

.lp for
ln musu .lrtand

1n sucnu

nrdcr to. r(nuh (lulrcd Gliteies
whieh thc—'mdlwdu.nls -‘have hcl{nd
dchm Vdrmtlons m .lhlhty are often

which develops;, as ymmg knmc
(kmonstrdtcd whct a group got rei ldy tn

grow: fromrbegmncrs toa hlghdcgrcc of *
independence, not only in’ the basic
skills, but alsoin their work habits. They
learn to stick with something untif they:
g,ct it, 10 ask for help when styriied, to

assess their own- progmss “I want to
write this over. -1 didn't- writc: this so
good;” was Sydney's comment to the
teacher after he had Written a imemo to
his_mother. Guiding such sclf-evaluation
is an essential part:of a good programi. s

- The natural progress-for:each-child

demands three important matters not
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bnan adequate attention i today’s
\chunl Ide which 10 many ¢lasstooms is
Uhe first is the n.l'nmn\hlp of
rc&lll.lr attendance to success 10 learning.

Frequent iabsences and or long absences
throw- youngsters  out-of-gear  with

themselves: IFven when warmiv welcomed
back dnd given special help by wwiacher
and peers; s
lhcxr \p.nrk

some seem to-lose heart,
l.ldc “Therefore; honie
stablish good d.ul\ iat-
u.nd:mu: s 1 must;
( hllern Ic.lrn ot nnl\ b\ se

fas ng rhc\ do hiave hw. SENSEN All

need to-develop m acuity.- Some lc.lrn

better when more thini one SONNE; VL.
1\ m\ohed Thu “need um\ah.ltmn

t llR and grow in eomcr\.mnn.ll abilities.
; ny of today’s
fite chissrooms

Adequ;ltc hclp for tc.uhcrx f Im
ers. .md tcm.her aides .irc al

not: thc cause; but rather,
preference, a normal envi
children speaking, rcadu(geomlly. 1nd
listening.. must be established: The
qulti-sensory fearning need of young
children is so well recognmzed that to
deny them is nctually malpractice in
leachlng

repemmn - )cs —_ dnll -~ to fix new
lcarnings. Not the boring everybody

does-dosc that lCddS to the borcdom in

. the - practice geared -to - fxt Ld(.h onc
Children themselves guide ateacher in

recognizing the need. I checked myself
I now. am ‘sure 1 can spell those six

nuiiy, the cost of remedial effarts: and

the lToss of tilent amoig our adults.
When  one  contrasts  the natural

tendeney and effort youngsters reveal

: tmm blrth nn m humnt mdcpcndun

words™ said second grade Molly. Self- .

evaluation acquired through early grades

g develops this ability:

Research 1s " full of ‘studies- of whx;

,chnldren fail ifi the basic skills; A carefal

studyof thesé three factors as they effcct

individual.. chxldren may prevent the'

-

s and
‘edu-
i, ofit st mireel

mdhods thv.\ meet m SO- L.l“(.d

at lhur .lhllnv to
theie is 4 wish to u‘mmu thur Crulll(\n
to be live; -vocal; active tures by
reimiking themt  into: passive clods;

sitting -silently, not_moving their lips.,
noving only their fingers and eyeballs:
Thank Gaod,

resist,

they are powerful and
With the numbers ol dedicated

ators and  parents; in. spite: of
pressures to the gontrary, most children
are developing the basic skills in homes
and schools that respect their eagerness
and ability to learn, And lastly. all the
foregoing smlemcnts ‘describing a hu-

eSS
skills.do not cost more morncy; r'nhc

less. The cost of uniform materials that
fail to be useable by all are-pared and
part ‘}V" tised to provide the viriety
scr\'lcc.lblc to all. Even of far-greater
importanice is the boosting effect . to
youngsters- at _the criticil age which
tends 1o set the pattern of accomphsh-
mient for their later years. The fact that
some  schools -maintain - an: average -
comparable to standard. test norms ‘is a

tragic_defense- of their prggrams. The

only. worthy goal is the-best for each

child — becgpse . this is the only life a -

ehild has.
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LELAND B. JACOBS

There is a need to be more dnscnmn-

whether that hterature 15 found in basarl
readers,- anthologies, - mmagazines;  -or

hard-cover or paperback full- length
books.- -

It - would seem that those- developmg
chxldfen’s textbooks in which stories are

found —-have - too often been more

concerned about: decodmg skills of

other matters than they--have-about

comprehension of literature: So their
proposals of questions - about _story
content and-of discussion practices have

been . wounter- producnve SO far _as

such explortatron of, hterary readmg 15 .

to be stopped, we as teachers need to do
some rethinking of our.conception of
story-and of appropriate practices to use
in teaching the reading of story. -

__What is story? Stripped-to.the- bareSi
essentials; I define story as characters
coping.- in’ terms _of a gquest. Full

consrderatlon of what - ‘IS 1nvo ved 1n

exphcat;on than 1s pessible-here. T must

be content to propose that:
. Story ﬁnds Its beanng ina
character or characters made
sufficiently interesting that tHe
reader wants to ﬁnd out what

chardcter, a story , remains
superﬁmal of httle consequence
no matter how much effort has.<
;. been--put- into- making it-ad-
venturous, humorous, mysteri-
.Lelard B. Jacobs is Professor Emeritus

of Fducation, Teachers College, Co-
lumbia University.

ous, for example.
e The ceiitral characters

copings -become the plot, -In
other words; what makes the
plot believable-is-the-character’s
attempts to cope with aspects
of -livitig, somietiiiies _physical,
but also sometrmes emotlona]

mteractxons, dralogue come
into cledar focus because they -

are necessary for the character

to-get-on wuh whatever that

individual is atigmpting to do,
tu be, to accompllsh

e What helps_the reader -to
comprehend fully the-character's

copings is the-kind of quest that -

the ‘character is engaged in.
Agam it mrght bc a physrcal

be an emotxonal quest as

overcoming -the consequences
{ of bemg a foster child. -As a

with an mterracxal fnendshlp

project. As a spiritual quest; it
could be the matter ofwres;l;gg
with - a-- eonflict- in -values..
Whatever comes through to the
reader as the major-thrust-of

. the ;main _character’s. seeking
= beha'vror gives -the- story--its
-~ sense of quest;-which markedly

affects the iiiclision of events
ansﬁi&} sequencing of events

and 1he sequencmg a

-

facing up to_ a death, or

or participating in an ecological¥ :




. of a- quest -can. be cas{ as
fanciful; romantic; or realistic:
If fancxful it -is definitely
“make-believe.” -If - romantic,
the story is |mpr0bable but not
|mpossxble --1If - realistic, - the

story is entlrel) possible: \ot[ce

treated -in any one of these
T ways. But the characters’ be-

haviors and -their copings as.
they attempt to achieve desrred

terms of which way is bcmg
_used for the story.

If such is what is mvol\ed in: stor\,
then- what is done -to_guide children’s

comprchensnon ‘must square wnh that

What scems tobe lmportant fer
us to know about this character?

’ How does where the chardcter
lives: affect. -him, her? When
he . she lives? Inn what ‘ways does
the-charaeter change because of

what happens to him her?

It - would seem: that next the teacher -

would ‘want to lead discussion to the
kind of quest involved:

"~ What- does -the chafacter {use
the charactcrs name; such as
Michael, Dora, Mrs. Blike, the
old man; Paddy Porcupine)
want .to do? To. be?. To
accomplish? ‘Why is- this: ac-
complishment.important.to the

. character? IS thi$ 4 quest that
seems reasonable in terms of
Wh"a’t we know abOut -the

the quest what was antlc:patcd"

Havmg .estabhshcd the chlldfcns

comprehension of what seems significant
about-characters and quest, the tcacher
can tarn to the copings:to see how: the
plot helps or hinders, leads ahead or
. backwards; mfoves fast orslowly toward
the charactgr’s accomplishment of what

18 sought For discussion of plot,
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What - helped-- the: character

'q’ij'eétib'rié like the following seem
approprlatc . . . . N

toward achievement of what is ™

helped the_main_ character?
How so? Who didn't help?
When did the main: character
seem to be most sare of success?
When closest to failure? Was
the .outcome of the quest
satisfying to the main character?
How so0?

wanted? What hindered? Who

used by the teacher that the. reahty ofthe
events, the story's believability 1s kept

want chxldren to learn early that
literature creates a world of the mind —
a world that s but never wwas actually.

Froni what has beensaid thus far;

will - notice -that ecertdin - types
quutmns commonly found in basal
readers, text books that tise stories, are
not being gaggested for use as dlds to
story comprehension:

Factua!l or informational
quculons, as:
Whar did vou /uarn abuur

Alaska from this story?
Quutmns that eneouriige mordl-
171ng; as:

) What does this Storv teac hi 115
a/mur 1e //lm; Iu\

outsldc thc story, as:

W ondd-vou dowhat Eric did?
Mt.n. plot guestions, as: -
- What ¥ next? What  next?
Wiar tast?

Innocuous questions, as:
1)7(1 rou /ll\(’ it> Was rhat a

children. Comprchgnd story; _since
these Wpes of quieries tiake the feader

1.5
S O

 As has been sald bcforc, in all such
questions, - characters’ names -will

-be

duclopmem of" wha{ has been caHed
“the. educated imagination;” :by one
literary- theoretician, and what

one

emment presen(—day writer has called

' We

one

of

Such quutmn\ do nothmg o ht.lp

all
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>, or away from the story rathcr

than l\ccp them inside, aid 1t is only
rinside its created world that the story
lives; that is becomeés believable; that it
hdps to ge.\ckwp an cducatcd imagi-
nanon

t‘hc chlld who has a tcachcr who mal\o
clear the differences ‘as well as the
likenesses in comprehending the factual
and_the fictional: who zeros in on the
kinds of discussion guestions that foster

approprlatc un ersmndmg of fact and
of storv,

Tolearnto read swr\ vscll TS l\nm\
what story. is: to_appreciate the well-
dexelpped Rorv: to enjoy being extended
in onie’s imagination by a capablc writer
rely a worthy mncnmc)f one’s
schoolmg_ in reading: W hat” literary
reading  comprehension  does .- for--a
person l\ svery n1ud1 ‘what James Russell
o: “tnabie us to
see wnh the Ru.not eves, hgar withahe
Minest ears and listen to the sweetest
votees of all times.™

< e

l "

* José Gu{aa VzIIa

FirSt a p"o"er'ri must be m‘agicai,

it must. bc slezﬁder as a bell;

And 1t must hold flre as Well

It must be able to hlde -
What it seeks; like a bride:

And over all I Would hke to hover \ -
l

From Selected Poems and New. copyright;©; 1958; by José Garcia
Villa, reprinted by permission of the author. .
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o " The Reading Act Within

M. JERRY WEISS

Alvm Tofﬂe;, in hns new book
The Third Wave; says:

Fmally lhcrc : are movements aimed

at lucrally turmng back lhc clock

ment in- United Slalcs schools.
Legitimately omragéd by the dis-
aslcrrigpirpaisfsicfd ucation, it does not
recognize that a de-massified society .
calls for new educational strategies,
but seeks instead to restore and
enforce Sécond Wave uniformity
in- the schools. Nevertheless; all
these attempts to. achieve- uni-

formity are essentially the rearguard ;

actions of a spent_civilization: The
thrust of Third Wave change- is
toward mcrcascd dlyersl[y, “not

of life. And: this 1s just as true of

1dcas polmcal convictions, sexial

religious views;

musical taste,

_eating habns
€thnic attitudes,
fashions, and family forms as it is
of aulomted produclloq

An historic turning point.has been

*  reached, and standardization, an-—_
other of the ‘ruling principles o
Second Wave civilization, is being

replaced. (pp. 273- 274)

C e Wha{ could: be academxcally more

personal of ‘more” intimate than the

.reading act? An individual visualizes or .

internalizes the variety of ideas stimu-
lated by a writer’s select choice of wprds
to convey ideas. The actxon or lack of

M. .ferrr We:sv s a Dlsrmgzuvhtd

Service Professor of Communications
ar Jersey Citir Srate College.

V2 AN

of such responses; are all due to the way
a reader responses to-a particular

writer’s production. Who. could or

should predict the resporises to literature?

What--could be more dangerous to_a
dynamic, creative society than the
standardization of Fesponses?

- Try this brief activity. Copy the
following list of words on a sheet of |

paper; S S
Money - Success *
Love * Peace. . .

/ Health Friendship . 3

Honesty .
~ As you_examine these - words rank

,them in_order of importance ‘to you:

" Beside the most important, place the

umber--- beside the ‘least
important; place the number exghl 8).«

Each word is to_have only a single

designated number; between one and
eight, assigrned to it.

~-Now- write a burief paragraph ex-
plaining why you ranked the words in
this order. Ask a friend todo the same.
Compare . your responses to : your

friend’s. If there are differences-in-the

number--one--¢1); - beside the least

- ranking, to what would you “attribute

Foowd
-
s

thgse?

 This is, mdced oneﬁqfibgbumamsnc
élements a sense of personal values; a
reaction to a variety of situations, which
is a key part of the reading process:
Words out of-context fause readers to
project mean®igs and experiences; it is
no easy assxgqment to. explain what

- these words conjure - up in the minds of

readers_or why ‘such idea’associations -
take place. This, a part of critical,

interpretive - thmkmg, 1S germane to

effective; enjoyable; and efficient reading.

Words in. CONEXE, often force readers
to recall specxﬁc moments in thcxr lives

“ :
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which are similar to what is being read; -
- When my mother died, I was pamed by.

the loss, and cancer-wasa “horror” wor
sifice .it ‘brought so ch pain and a
sense of helplessness. I¥hriied to reading
in an attempt to escape: my real world
and to find other thoughts, characters;
events; actrons as a-source for temporary
distraction! [ chose to read:a number of
best- sellers — mysteries, love sStories,
tales of adventures; ete,; — and .l was
amazed at the number of tites Death,
pain; suffering. \and CANCER,
appeaged in.these books. My immediate

reaction was to put such books aside;

_but, then, I:reasgned that this would
acéomplrslr little.” It was I who was .

projecting personal feelings, experiences,
a deep sense of. grief into these words
and -incidents; even if the characters
involved didn’t deserve such feelings on
qw-was I going to stop myself

Ihls" Dud 1 really want to

If these Juestions- seem perplexrng, 1f

thcy SEErL, abnorrnal in :the study of

reading, then I am that drummer who
marches to a very drfferent tune The

mitted; as thcy often should" be to
methgdglogy -rather than the “un-

predictable” effects of words and 'ideas
upon readers. | aiii ainiong a rare group

"

The. Glory: and the Dream. How many
recall the details Manchester providesin
this tome filled with conflicts, contro-
‘versy, and. conscious-raising eévents?-
Who emerge -as -heroes? ‘What- events
and/ or actions might identify heroes for
today-or tomorrow? Do popular culture
and mass media consciously determrne

the making.of such heroes?

- -Ask any science studerit which great
scientist he or she would lrke to meet.

/Salk among others Would provrde

(

who 1s equally concerned -with- the .

impact of reading upon the. reader< T

The humanist in the reading process
“feels™ the writer. Ask-yeshiva students
to explain what is happening to
they read Milton Meltzer's P«
nonfiction work;.Never to Forget.
Jews of the Holocaust. Why: the:
yeshiva students? Their-home, cultural,

“and religious. activitjes often have

included- -emotional -discussions about

¢ anti-semitism and this period of history

which many gentile, families sometimes
miss; overlook, or talk- about-in less
passionate terms. Ask: black students to
react to poems by -Nikki Giovanni- or
Maya Angelou, which genter on segre-
gation, indignities, caustic refiarks, and
behaviors which sparked civil rrghts
activities.

History students could be 1ntellectually

¥l
}
.

sources for “personal” talk shows with

developments oj,eﬂﬁhzatlo SV

One discovery, ~one hu(?{blc 1dea
examined- thereughly, -tnied_out, dis-
cussed and debated; resolved, could
project an individual fromanonfmrty to
immortality. What discoveries will take
place during--the remainder -of _ this
century can stgntficantly alter-the fields -

of - health;. medicine; mdustry and
technology?

- One personal experience can become

the focus for creative expressron Hear
famed dancer Broadway d1rector and
choreographer, used film: toxleplct his
close encounter with death.: Critics and
movie-goers may.: vary.in their apprarsals
of this movie, All That Jazz, but Mr.
Fosse :chose hghts camera; action_to
share his words and feelrngs about lrfe
and death. . -
There .is a lltcrary process in any
artistic -work_as- the -creators organize
their thoughts to communicate their
talents. Readers, viewers, Of prospective
customers continue to havethe right to
make judgments,.but in a Mandardized
society, how many choices will there be?
How many creators will come forth?
What penalties and rewards do creative
p ple receive for their efforts in defense
self-gxpression? - -
.There-1s- a world, a real world ‘Aot
l‘CS?l‘lC ed by academic rules and regu-
s. For soimne, the letter “A” is not
theTirst letter learned For others; flllng

in blanks to get a “more perfect whole
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will produoce _panic; frustration
subsequent degradation, Yet, some of
these -same people’ hav:'i‘b(her "Ways,
other built-in mechanisms for developing
their-perceptions, “more perfect wholes.”
Sights and sounds caii trigger myriad
responses to- the essential questions
conceived with the gualities of life. The
American Way of - Laughing: From

Benjamin Franklin to Woody Aflenand’

More Tales Out of School: Humor in
the- Classroom could appeal to those

who ' enjoy: social - commentary "and

“criticism  with- a 4bit of wit. - Fables,

folklore; and foibles are products of
human endeavors. What printer could
be blamed for producing the - deliciouns
effect as a result of these specific words:
“Cyrus McCormick invented the raper!”
What a difference.an “e” can make!'One

little error ang there can be laughter.

But there \alsb can be condemnation;
cursing, dismiissals, tears, in a warld that

‘goeson. The: ultimate payment to the.

printer might be: the loss of a. job;

and |

;:

_conicise, precise a poern must be.So few

‘'words; yet how a mind spins from the

ideas and imdges presented. Who can
ever forget the amazing dhst of characters
i Edgar Ige Masters’ Spgon River

Anthologi? He has created 3o many

- famihar voices; so many secrets; problems;

comic/tragic personalities who arouse
compassion -because readers care and

marvelous collection of “people poems™
in Crazyv To-Be Alive in Such a Strange

- World. Each poem; some matched with

however, the reader-who stumbles on

the error will do double takes; 7ot quite
believing that. _one’s. knowledge, of
inventors and::inventions could be so
inicredibly: challeriged and amusing,
--The serous readers, the book borrow-
ers; . buyers; : stealers; | are”" completely
fascinated with the miracles of words
and language: Word- choices and
arrangements strike cerebral/cardiac
chords; echoing throughout the entire
organism, and produce love, hate,
passionate, dispassionate responses.
---Look-at any picture in a-magazine or
newspaper advertisement. Use words to
convey the exact scene before youreyes,
the desired effect; and the actual effect:
How: many. words did you use to
describe the actual picture? How exact
are your words”If you gave these words

'to a phetegrapher-or an artist; would’

such a person be capable of reproducing
the picture you are describing? If there
$hould be discrepancies; to what would
you attribute these? - :

Language is the master of deception
through -conception.. The poltry: of
Stephen Crane, Judith Vioist, Robert
Frost, Edga

visions for readers: How

photographs, evoke a person or people
worth reading about, getting:to know;
thinking about, relating to. Whoamong
these-people would make an interesting
fnend?.. __ __ .. . . o
Eyrics;,-as parts of songs, continue the

appreciation of poetry, Stevie Wonder’s

“You: Are -The Sunshine Of: My _Life”
and :Hal David’s “What The World.
Needs: Now-Is: Love: Sweet Love” offer
excellent opportanities for teaching a

love of language. (So many-times I've \*

heard teachers say, “These children

' can't remember anything!™ How wror

they are! So many students know mast’
of the:words to songs at the top of the
charts. Using their knowledge and their
interests; a good teacher could use lyrics
to teach a number of reading skills.)

- First gradets were taught the lyrics to

"*You Are The Sunshine Of My Life.”

¢ Allan_Poe offer so many -

—-70-

bt

The teacher gave students sheets of
white ;shelving paper; and assigned
students’ lines from the song and asked
themftojllustrate what they thought the
lines (meant. The drawings were phe-
nomgnal®® She - taped togethet the
drawings; printed the words beneath the
appropriate illustrations, and created a
yicture-song reader. The children loved
1t!. They learned each word, including
sight words, -and werc eager to make
more song books: Other favorites were
“Up, Up and Away,” “Tea For Two,”

4

Head,” “1 Write The Songs,” and\_

“Raindrops Keep  Falling On Mg\

Upper grade students were asked t3.
teach classmates their- favorite songs.
Students took dittoed copies of the
sorigs and were asked to find: photo-

[

(@]

L.
o,

““Rudelph;-The Red Nosed Reindeer.”

T

]



graphs, pictures in newspapers or in
magazlnes, or ones taken by themselves
" What wonder-
ful imaginations. emerged from the lyncs
to “Over The Rainbow,” “Copacabana;”
- “Evergreen,”“The Way We-Were,” and
popular songs by Kiss, the Bee Gees;
Styx, Roberta Flack, George Benson,
Donnie and Marie Osmond among
: others

Role playlng 1s a wonderful intro-
ductron to dyama. Students are. grven a
problem; and-then-they are asked to “act
out” _the . situation and subsequent
events: Shortly thereafter, students can
be introduced to one-act plays, to be
followed later by .full length plays,
musical comedy. “Reader’s
Theatre” is fun and offers the opportunity

to-create-dramatic activities from a wide -

range ‘of printed resources: Students’
interpretations of various roles offer
many opportunmes for dxscussron and for

tive reading.

Humanism in reading recogmzes that
readers. become_involved. -Something
happens inside.- Teachers should pro-
vide a variety ofacnvmesthrough which
a student demonstrates what's happening
as a result of the interaction with the
priiited. page. When teachers hear
students explain the sources for their
ideas, they remove the too heavy
‘emphaﬁs -on- right-wreng -answers. It’s
time we: spent -mare: effort on studying
how children'think, how children react.
- Through greater. concentratlon on such
iassignments will “personal literacy - be
achieved? ‘The-individual is: the- reader.
He/she takes in the printed symbols and
may - prodice a variety of- responses,
possibly demonstrating ainique abilities
and talents, providing a. key

to active endeavors: Students build on
what they-know, -what they want to
know; and .in an environment that
emphasnzes the positive and appreciative

characteristics of readmg The humanist:

teacher thoroughly enjoys the minds of

students and the variety-of ideas_ any

classroom czmproduce Thirty answers,.

;of Lists can demonstrate ‘the delight of

}/ what peopre

(=

c{lo drd believe, beheved
achieve; achieyed.
Given the Qv\rd Ker how many
associations-¢éan you -make- with- -this
printed symbpl? The more the merrier:
Play with yoiir ideas, Create situatiofis
in which this three letter item can

demionstrate meanmgs and apphcatlons

for you.- - -f
‘This is the power of language. The,
mind -constructs -through the slightest

a®lock and

suggestion: /A “key to Iife,”
key,” “the egxact key for your voice,” or
the *“key /to your heart” are all
mtellectual feeling symbol&whlch say.
so much for and-about you-Creation —
ah; the enjoyment in that process — is
an-ultimate result for any person who
succeeds. qnd finds delight in language.
Se handle “the answer keys” with care.
For beyond the response-is a _reasoning

process. Gaining aj understandmg of

humbling and humanrgmg process:

When -the teacher knows enough to
understand and when through such

gneater bundanw and - with greater
insights- to- make. “The- Third Wave” a
remarkable phase of ‘civilization

uniction by
recogmzmg that reading; indeed; leads.

litfle miss mystery
stttrng in .
A green painting -

the forest whxte
her fingers:

black brush she’s
making - .
the forest Clean ‘

Arthur Vanderborg

-z : ) -
. From Introducing-Mr.- Vanderborg, ©1977. by
Arthur Vanderborg, teprinted by pcrmlsw)n of
the author

-

K
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. then have continued. to tell us that
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>

‘briefly, béfore the

. Reading Behind ‘The Headlines

FRANK JENNINGS

- -A-quarter of-a century ago Rudolf

Flesch published his book, Why Johnny
Can’t Read, in which he asserted that

too many American school children

learnipg to read at-all. = = : -
::,,:ngﬁééﬁlé,ﬁtliévlcd him. The book
soared up:the best-seller lists across the
country. Educationists met in_confer-
ences; held workshops, wrote scathing
critiques. School boards increased their
budgets for reading instruction. Publi-
shers rushed to print with retreads of the
ancient phonics texts advocated by
Flesch: o oL .
_The tens of thousands of research
reports 1ssued in the two decades since

Johnny still does not read very well. The
reports claim that ‘adult illiteracy is
almost -pandemic, -that -the- quality- of

writing skills—the other face of reading—
is degernierating in the colleges and even
in the professions. They also reveal that
the great and enormously costly federal

government-: programs -1n* reading -in-

struction come almost always to nought..

The children ‘of disadvantaged families
seem to make: only imal gains;

y sink into illiterate,

"unemployable dolor. -

These. reports “will be - back, but

them. Somehow 1t has: escaped -the
attenition of critic and defender alike
that most-children tend to read better
elsewhere than in school. Most children
do grow up to become adulis who use

Frank Jennings.is president of the

- Initia] Teaching Alphabet Foundation,
and former Editor of Teachers College.

Record.

. the decline of

the ability to read to get information,
find answers to problems, and have a-
good: time . with -a _ fat book .that
gntertains them at least as well as
television. o
Roger Farr,_president of the Inter-
national - ;Eﬂi/di'rié -Association; - was
quoted recently
official journal of the National Couincil
of Teachers of English); as saying that
“Resedrch fin the '1970s has provided
ample evidence that fundamental il-

literacy [in the United States] has been
eliminated for all except for the most

seriously physically and psychologically
‘handicapped. Furthermore, compari- -

sons. of average reading levels of
students over time indicate that today™s-
students read as well or-betterthanthose
in the past. With fundamental literacy
for all a niear reality we dre. aiming at

higher degrees of literacy.” :

- Those remarks go cournter to yester-
day’s (and tomefrow’s) headhinesabout
reading scores;’ a-
Chievemcnt scores and the college
entrance examinations. (The declines

have: There are still unmet needs, as

- evidenced by the complaints of -the

competency testers. There are still
grievous failures. But school testing will

always. miss the hidden fact of oper-
ational literacy.. -

__John R. Bormuth; in “Value and

Volume of Literacy,” an article publishied

" in Visible Language last year; makes the

point that the public\almost_always
initially responds to warnings-of -the
literacy experts with “grave concern;
showing that it is well aware of the vital
role that literacy plays. But thatconcern
quickly subsides, suggesting either that

20
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the pubhc is:as ﬁckle as cymcs would
have -us -believe - or - that - it- knows
something that the experts do not; that
it is getting sgrong counterindications

that are more credible than the expert’s

~evidence.”

- Bormuth goes on to say that the
public sees so many people so often

reading - and wntmg. Carrymg and

‘consulting books, magazines -and

newspapers that it5inds mountains of
even tnivial evidence that the printed
page and its reader is alive:and - well. , «

_Bormuth also views llteracy “not

ofdemocratxc govemmcnt but also and
primarily as an economic[his emphasxsj
activity that 1s deeply embedded in the
culture at large and woven mextncably
into the processes by which we wm our
bread and board.”

The: - crucial--peint_ in: Bormuths

\brllhant and}ucnd essay is that hteracy,

ed, is widely but niot quite

- universally enjoyed; that the production
teaching of it) is worth |

far more than it costs to produce; that-it
is “one-of our: natlon s most important
economic activities”-and. finally that

“personat and social investment- m

literacy has been growing rapidly.”
After all; the burgeoning information

industry, no matter how mindbogglingly...

complex its technology or its-circuitry,
depends at its base on some “ink-stained
wretch” writing words that will have to
be read and understood by the con-

the rcadmg teacher - and  attendant
specialists are far better at their jobs
than they pretend to-be.

For teachers of language and reading
are the ones who are primarily re-
sponsible for the vast growth of the
reading public, for all the people buying

books and magazines in supermnarkets,

" in drugstores and at airports: Teachers;

more-than any other profession, have

;energxzed the development of those

inforgpation setrvice industries. Teachers,
whogdespite their own self-denigration,

are Yhe ones who help nourish each

generatlon of wnters poets dramatists—
perhaps especially whern those artists
and*word-users deny that any teacher
ever gave them a helping hand. .

- Yet - teachers- -of - our: larguage are
strangely ambivalent about their calling
It is a- democratic tradition not to hold

them in very high regard. They tolerate
the pap of mindless texts used for most
beginning readers. They -gladly suffer
the graceless prose and the:truncated

thinking found -in most- of the school-

- books in most of the subjects through

Z93=

,decencye Too often;

most_of the school years. They make
feeble leaps. of faith when ‘they invite
their studerits to reach for the “higher
deg ees of literacy” that is-our-language

ige. -But. they. wince -when their
pupils reject -bothpap-and-protein_to
read mystenes and gothxcs and low

able to admit that the road to ‘the-
mountaintops of literature Often begins
down in the bogs. : \,/ -

- Such teachers miust-be-cautioned-not
to put the marvelous and simple skills of
reading and writing to dull pedagogic
use too soon. Bruno Bettelheim, -the
child psychologist, was-quoted in. the
Washington Post (11/25/80) as urging
that the reading: child be given more

mtc,relstmg,majcrjaii,ha,n 1§ found in the

teachers; at the
behestof cuirriculum-makers, are forced
to make early reading instruction -a
dulling mechanical trade with no joy in
it anywhere- for themselves or the
children: Bettelheim’s recent book; The
Uses of Enchaniment, is a proper
corrective here. Hesays induct the child
into our language through its folk and
fairy tales; its poetry and songs, through
the hemage of. the: great and abiding
tories. Remember that the power of the

chlld s language 1s vastly greater than

things; who does not? The gainis almost
always greater-than any lapse or loss."

This--induction/should -be -easy-. and
generally pleasupable because teachers
and parents havé so many allies, almost
all of them workmg faor pay; the editors

-1
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and_ publishers of inexpensive books,
the comic strips in newspapers, the
comic-books that too many teachers are
taught to -hate; even the television
hustlers shilling for cereals-and toys. -
.-For._ there -is money in: reading:
Therefore publishers floirish. Professor
Bormuth 15 precisely, right: literacy is
primarily an economic activity. Done
well it can be everythingelse that makes
life worthwhile. Westinghouse knows
this. The International Paper Company
knows this. So does IBM and so does
Xerox: Each year big business spends
school-budget-sized sums to-promote;
celebrate, and, ves, exploit the acqui-
sition and improvement of reading and
writing - skills. -Over many years. the
International: Paper Corporation has
used - space in mass circylation_ and

special .interest -magazines, usually in-

two-page spreads. offéring practical and

- attractive advice on how to read and

write more cffectively. - - - o

Yes, there 1s money in reading, and it
is neither crass nor vulgarto recognize
the fact. Look at the latest news of the
large sums paid for the paperback rights
to publish (somctimes) vet-to-be-written
books: Look :to the growth of book-

Stores, the independents as well as the

large chains. Read all about the ever-
expanding book clubs, the explosive
growth of new-and established maga-
zines: .The “public is reading. The
reading ptblic is-very large. Its range of
interests 1s as wide as the culture and as
decp as the intellectual heritage of
k:ivilimtion‘.

_*“Reading Bchind the Headlines,” first appeared in
Book World, The Washingion Post; January 6,
1980, is reprintéd by periission of the aithor.

e

HOME IDEAS FOR READING is published six (6) times a
year by the New Jersey Reading Association, state couricil

INTERNATIONAL READING ASSOCIATION: Fo order
mail $4.00 made payable to NJRA to John Quinesso, 1307
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Reahty Therapy And The Readmg Prncess

BE}(NARD S. SHORE =

The convemlonal rcsponse ‘of most
Is to children who emically
disabled is to blame the student: The
studerit is “sick” and the school systgm is
healthy. In Teaneck; New Jersey, a
school system with- 6,000 studems, ‘we
we - Stud who didn'’t
read. were referred tg the Child Study-
Team for evaluatibn by Learning
Disabilities Teacher/Consultants Im-
pressive educational prescription

ion
eomplled students-we re-
ituto bat still; significant achievement
was nil.™$ tudents were sent to psychia-
trists; ne,uroLgsts and psychologlsls
they were re for psycho \p
and were counselled and re-counselled;
but to our dxsmay, they su 1dn t learn
to read.------ -

- ‘How could Ihcse chxldren continue to
fail despite the sive -educational
and _therapeutic interventions? Was it

possxble that our ‘assumption Wwas

wrong? Was the child who. woule n
learn sick; tor Was_our edu |

- edial
panaceas exhausted; we decmd to
study the studerits who fail. Our sashple
cohsisted of fifty young men and women
- in the ‘words ‘of. Thoreau were

- fifty students ound fittle ﬁrearrrng in .
- their school lives and were coming to
ed

school sporadxcally They were aliena
confused, hopeless lacking iin ¢
v;e’h students -witnessing
the nieamnglessncss of school life:

b

oy o

school’ as the poet Rnlke Wrote: “The
time-of school drags by with waiting. and
dread; with nothing but dreary things....”.
Ihersre”ffty children were without -self
they were. passive; . bored;

ilisticc. They had become labeled as
the-pariahs of the schooland became the
caste of failures — the Unreachables, -

--Our task -was defined- as- the- con-

structlon for lhcse students “of an

‘experience purpose and success; and

vt

y

Many of these students experienced -

Bernard S.  Shore: is ~Director of
Special Services for the Teaneck New
dersey Public Schools,_and is. Adjunct
Professor, Learning Disabilities De-
partment, Fairleigh Dickinson Uni-;
versity, New Jersey.

o~
x;;
_
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develop a sense of -self-worth. The

ultimate success -of this task depended

upon_whether w

on an apathetic li
challenging involveient with

educational experience?-

.22, Could ‘we help the;e studem&to
a 1f7”-

. Carl Rogers (1939) stated that the
essénce of teaching is a relationship
betw ,he teacher and the sludent He

that the facnlnatlon of such learmng
rests not upon the teaching skllls of

- planning...
- and presenﬁatlons not gpon an
abundance of books, though each
of these might at one time or
another be utilized as

resource. -No; the facilit;

significant ch‘irn’i'n’g rests  upon
certain attitudinal qualities which
.cxnst |n the personal relauonshlp

learner.”

In this spirit we sought tea'ch'e'rs who

X

~ ot
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uld -fontrol thexr reactions: to the
surfacgé behavior of our samy lethrough
the understariding that such behavior is

could

“often simujated by symbolic distortions.

and dnsplaced on the teacher. We soughi
teachers who ‘were not afraid - of
rejection and who were aware that
aberrant- behavior--that might seem
1rratxonal and aversn.e to adualts cou)d
student.. We recruited teachers who
viewed the failiire pattern of these, fifty
students as'a challenge ‘to. sknll and

, creativity.

e

The-- gestalt of s{udem——fanlure 15

permeated by depersonal[zanon and

detachment, anonymity and alienation:
The;challenge was formidable; could we
end the glent _pathological partiership
between” fudent- - estrangement ang
teacher indifference?

# The basic concepts of- reahty therap)

became our- phil osophxcal framework:
Accordmg to .Glasser (1965), a success
identity is achieved through the followmg
pathways
‘/ 2. Gammg worth and recognmon
‘3 Receiving enJoyment and self-

- fulfillment. - *- -

- 4: Becoming self dlscxphned
These . pathways lead the 1nd1v1dual
from a failure identity toja success
|dentnty, from loneliness to w/volvemcnt
from weakness to.strength?! from a life
style dominated by the emotions of the
moment to_a hfe style of rational

-

the ﬂoor :
Administration: had to lose 1ts, re-
moteness and become an active partici--
pant in the climate ' of operness.
Secretanal staff was asked to respond
with friendliness: Office personnel were
sensitized to the goals of the program.
Students who came into the office were
tredted in a cordial manner. (All too
often the entrance of a ¢hild to & school

- office is-seen as an invasion by Atula the

Hun).. - - - N
Students attended thxs program for
214 hours a day, five times a week, for

either a morning or afternoon session.

. For the remainder ofthe school day they

> normgl conditions.

motivation. Translating these theoretical = -

pathways - into _a pragmatic: school
program became another educational
goal: -
To establxsh a cltmate ofmtlmacy and
involvement, four classes were established
away from the re%ular high school; with
approximately fifty students. o
- The milieu of the classrooms was that
of a comfortable library. There was no
teacher desk dominating the room like a a
command post. Informal furnitore:in a
cirpeted room enhanced individualized

work as well as small and large group

. instruction. For the student who nceded

to work alone there were carrels. There
were  also  backrests:. ag{jlhrst
students could reCllhbihllc reading on

which

were- mamstreamed mto care{ully ar-

readmg three or more vears below grade
level. They had been. variously diagnosed
as emotionally disturbed, neurologically
or perceptually imnpaired, and/ or social-

ly maladjusted. They haddgmonstrated; : .

in addition' to. theit-reading problems,
one or more of the following character-
1st1cs over a penod of time:

I: an inability to 1earn Whlch_
could not be explained by
- intellectual or health factors.
} an’ inability. to build or
maintairf satisfactory-inter-
personal ‘relationships with
peers and teachers.

3. inappropnate behavior under
4. a-general pervasive mood of
. unhappiness and depression;
5. atendency to somatize pains
» or fears associated ‘with

~ personal or school problems

- The first success pathway in reahty
therapy — Giving and Receiving Love
requires thdt the relationship be-

“tween teacher-and student be: one of

mutual respect. Célia Houghton has
described this relationship: ©..“the respect
the teacher has for the Chlld asa prson,
for his uniqueness: and his needs; the
teacher must be willing to be personally
involved with each child so that he may
best respond. to the changing individual
needs of each child. The child’s respect
for. the teacher is respect for a caring
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- rigid curriculumin’

" - Structure - -fi

person who has hls best initerests at heart

;-and on whose help. and fairJudgment hc

canrely™ 1. - :
.‘Mutual respect is-more apt tod

¢ velop

;.

' - . -

L Fu

.read asa stohd mechamcal ptDCCSSlS)tO .
lcam to use it in-a-methanical way." - -,

when the teacher relates to students as*

individuals. Thxs dcmands sensmvnv

mlagmauon

‘iransmitter - of information.” bu{ ras--a
facilitator of experiences which™ will
" stimulate verbalcommunication, thought

_exploratiqn and reading: * .

. The ° second pathway
identity —-Gaining Worth ‘and Recog-

lD @ . suceess

nition — is the major goal of a school .

“without failure. Diagnostic. teaching -

creates a failure:free environment. ‘The
e secondary school

" not, .. there - is

15" too often a, procrustean. bed -—-a -

framework. Df uméahs ic demands —a
ug_h{ ,,,,,,,,,,,,
painful experiences for the ‘disabled

. learner. The' Educatiohal prescription
~ for individualizing the: learning process

. of handicapped students is an important,

%

-.engenders

management tool in. our workshop to
avoid failure experiences: . . .

--The diagnostic-remedial approach i$
based on . assessment; formal and
informal, of deficiencies in perceptual

abilities- and- basic skill areas, - The’

prescriptive dimension consists of the -

careful formulation: of precise behavioral

objectives and the use of highly specific.
remedial techniques gearcd to partxcular

.. deficiencies:

The structured, sequennal pn:scnpuve
approach focused solely orcdeficits will
not- - succeed --with - many alienated
secondary students: Mechanized as-
sembly line instruction all too often
resistance .and underper-
formance.

Success is a remforccr to. Icarmng
Instructional strategy for studernits who

- Have known school failure requires the

recognition “of strengths and . interests
which-have-been recognized-or ignored.

Eli Bower (1965) has pomted out “It

readmg to consider interest; excitement
and the imaginative constructs of heroic
or tragic deeds than-to worry about
vocabulary word reaning - - phonics or
phonic competencies. To be taught to -

Dlagnosuc teaching involves no only

777777 ng skills  but alsq. of his/ her

lgarrrngngﬁsrtyle Ledrning ‘style refers toan
individual’s -characteristic - pattern of
behaviof = when _confronted with a.

' problem. Different theonsts have utilized

.3 wide variety “of Janguage to dgscribe

.semantic differénces: more of
concurrence— the
dcsenptxon of -style..Some reSearchers
have called these stvles, gid mhlbued
sivles; undisciplined sty wpmnce—

.model -interactions or style. jDéspne

UnYIOlI\‘ Sll le and (TFZZ(I\ é’ Wl ]€

mtra ersonalandc trapersonalsourws

ofinformation arcsuppt‘esse& A-persomn .-

using an undisciplined style tends to be
p y

overly sensitive to xntrapersonal sources

of information-and has not tearned how -
td effectively utilize extrapersonal sou
of information. - A -person uuhzmg an:

" acceptance-anxious style- tends- to be.

. sources. of
utilizirig a creative style Has'learned how

overly sensitive to extrapersonal sources
of uji‘ormauon and has not learned how
to® effectively ‘utilize intrgpersonal’
information.. A - person

to harmonize the utilization of both
extrapersonal and mtrapérsona}sources
of:;:information spch that maximal
uuhzatlon can be made of both.-

Learning style seems to. affectquel of
symbollzauon and. language. Persons
utilizing a tigid-inhibited style character~
stically use Janguage 'in a relatively .
coticrete manner. Persons utilizing
undisciplined and acceptance-anxious
styles characteristically use language in
a--moderately - abstract .manner, and

rsons utilizing a creative style character-
iStically use language in a highly
-abstract manner. '

- The :individual ledrmng lan must
also relate w individual differences in
learning skills, We -have- found- Kirk’s
+(1969), psycholinguistic thodel useful #n -
relating to classrdom functioning, re-
medial pl.mmng and tcachmg mcthods

ssessment of a siudent’s specific

than -

I
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we h'a\"'e iEI&téd'iiie" :
3 .

._'l\

1. Attenuon Skills
o 2. Visual Receptive Skills
' . 78. Auditory-Receptive Skills
- 4. Conceptual Skills
5. Automatic Skills .
The followmg case studyisillustrative

-

of. our task: 'Roger camg to us a large,

<

" sullgn ﬂf&een—year oJd- hoy-who, despite
_an LQ:of 130, was reading on a second
‘grade level. -A ‘product of- abrokeh
-horme: Roger's [ife style was that of a

rigid, mhlbtted mdnxdual Survnal ina 7.~

- odically had resulted in a rigid secunty
system.- He was -an-isolate; walkmg to

schodl ‘alone and ccommunicatinig ‘oply

when spoken to. He-was afraid to show
. .initiative.  His face was flushed. with
> repressed anger Despne hxs repressed

uncertamty -His

overwhelmmgly auiditory, He was one

. of those‘students who walk thréugh life
listéning to a.small radio.

.- For the individual- with- a -

i mhxbned style-an: accepting adult is a

" necessity. Utitil Siich an individual feels

"safe hefthe is too 'immobilized by

-dnxiety to accept new informmation. A
“bridge between student and teachér was

needed. The teacher discovered that
Roger's major area--of interest was
World - War It .Roger's reading level

' made the reading of books on this topic .

difficult. The teacher went to the
Commiission for the Blind and obtained
' for Roger some Talking Books on
World'War I, on the basis that Roger
- had a serious case of word- ‘blindness.-In
truth this definition: was appropriate:
~ It made little difference to us why
* Roger was-interested in World War ll

Psychoanalysts might speculite. abotit

repressed anger against _father figures.
Reading Chmcxans don’t have the time -

~for. metap ysxcs they are more task
" oricnted. oger’s teacher was fascinated
. with his response to the Talking Books.
The technique provided-Roger with the
isolation _he needed at that time: It

organized the learning task and’ capi-

“

iea rning stylc was’

rigid -

Roger soon exhausted theTalkmg Book ;
. Library. The teacher began 10 tape; on
. his own;. Cornelius*Ryan’s ‘books on
“-World War I and began to impose tasks .
- on. Roger to help ‘him become more
.- independent. He was rarely asked for

one solution t6 a problem but was

always, asked to cornsider a niumber of

alternatives, - .- K

_ At present; Roger silfe and- learmng
’~"5tvle have - changed “He-is: reading -on -
&+ ~grade-level; he'is not greganous but the?

. -‘etstwhile isolate’ is moving towards" S

pegple -Dramatics have. becomeé.a‘ new
interest: The structure .of “the >stage is
- providing--a -safe- setting -for -new. tole.
€. perimentation: Most’ recemiy* Roger,
+ acted in “*Guys and. Uolls (p}aym‘g the~
- P

rOle- of “Harry the; Horse

: ﬁgidflﬁhibited “Studenit_
shed -the-security, of. thax style

" foreither the. undnscxplmed orf creatwe
' .‘st}lc« P .
-Roger gamed 'a’_sense of self—wonh

. and recognition because a  sensitive
tedcher taught him not-only | how toread
nore effectwely but also because his

modifying his mformatmn processmg
abijlity. -

— is a. basig teret: of our program:
‘Enjoylng schoo! is
throught a -nug ber -of lqarmng options.
The student has i choice in. determining
the  activity in which he/she -will -be
“student’s choices and withhold criticismi.
Learning to read is not restricted to the
writtenn word: ‘We live in. an era of
technology and- immediacy. - Polaroid
cameras; video recorders, cassettes: etc:;
are as imgpottarit as the linear word.
Children ‘on all levels have been\taught

to write po#try and teachers have sgt
poetry to.music:and have recorded ft on

~

" . tangible rcprcscntatlon of their achxcve~
ment.

spirit into words, images, music and
dance. Poetry and drama have become

9
~ )
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made possible: -

engaged. The teacher must respect the

-, cassettes providing the students with a "

Crcainvny knows teither nght nor °
“wrong, It 1s the liberation of self and .

.. ~» The t}urd Giasser pxthway#: Re- ™
ceiving - ‘enjoiment and -self ~fulfil ilhment
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’ What is the me

art of the chrydny Juirnmg, pl'a'n 7By
reeing~the creﬁtlvc spirit in- students

-~ who tave known :onjy. failure, thc

motivation to learn has also been {reed.
The. students are cxperiencing the
excitement of organizing their world
through -the creation--of symbols.
Written language is but one. way -of
symbolizing the-werld. A studentin-our
yrogram who wrote the following poem
ias learned that language has an
important role in life:

uRE 2
What is hfc

Can_it.be the mormng hghl
Would soiicone tell nic what is lifé

tonary dogs not give a definition
True life - wonderful life
What does it mean ,
Isita riew born baby orthe poem d\i
No one has ever told me Rt
Maybe life c.xn be death o

amm writing

Would someone (cll me

The last of the Glasser pzuhways to
strength-— Becoming-Self-Disciplined
—~- posed many ‘problems: for us:
Schools- have to have a_ chmate of

are extemalbl xmposed-caﬂ tum studentsf

off: -Our dilemma .centered around
whether we gould de-velop, in an open
education setiing; comtrols from within.
A monitoring system was developed to
effect subtle structure-inte our-setting

and : helped . students and : teachers

1sm.

~Many of the basxc steps in Reahty
Therapy are utifized- in- the monitoring

systems:. _The: mo’mtormg system be-

comies- the mirror which continuously

reflects to the. -student: thelr problems

time effectively? Is the activity helping?
If not, what other options-are there —

let’s-make-a plan. Excuses:are neVei
accepted Consequences are ,,'?9?,,
developed and since the staff is quixotic;
we never give up.

We are committed to this process in

79

>

learred~<to rc’ld r—thev have guncd
dramatically in self-concept and self-
worth Eor students the g,rcatest tuol in

at--best no mort th.m \u.mou\'
cultural transfusions - that 1 had

1na myself alive in a
negatively vital Whenever my
environment had failed to suppor
or nourish me | had elutehe& L
boo And it wis out of these
novels rics, and articles, out of
the: ¢ sdl impact- of imagi-
native -constructions of heroic -or

.trdgnc deeds; that I felt touching my
face a tit of warmth from an
unseen light....

managed to kee

A black studcnt wrote thts poem:

llEl:P
Hclp frie I'tii in myself
= And.] can't get ouf.

If-s0._please come rescue me..
I'm tryving to break through;
But nol ofic .waits mie to

It's dark in here

IS mean in here

my mind’ my mind!

lecthal; affecttve and creative: thhm
this oundatxon students teachers and
administrators have grown.
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Kirk, S.A. and ). Paraskevopoulos.- The
development and psychometric charac s
of the revised Illinois 1est of psvcholinguisiic
abilities. University of Tllinois; Urbana; 1969:

Rogeis. €. Freedoni 1o Tearn, Coliiibiis,

- Wright, R. Black boy. Harper & Row, New

York, 1945,

. The reading program discussed in
this_article — The - Communications
Workshop — is designated as a model
reading program by the Stare of New
Jersey-and the United States Office of
Educarnion:’

- DISCOVERER

First, the good line

source— the sun;

) moon or other ~
” nourishment

. ;- travels through

locates

the bent. finger :

itself bending to

- rebirth:- so
to be eternal,

poem, to lock us

X . alk in its
turnstile -of
everlasting

ink . .

John' Cowen

e (D
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: Humanism And Competency

DWAYNE HUEBNER

K

———When we- speak of fompe{encxes H
seems to- me we're speaking of:two
different kinds of things. We're talking
about our own felt—if you'll excuse the
term-—competency. Do I feel competent?
Do -you feel competent? Do you know
other people who feel competent? Over

. against that is thg notion of imposed

competcncxes Whose competencics are
we trying to impose upon whom? This is
what we're afraid of in teacher education,
aren’t we? We are afraid that we're going
to impose somebody else’s competencies
upon someone: And these competem:les
- that 1 feel and -that we impose then

letermine the superstructures about the

ays <we - think about being giuman,
Somebody-else’s-competencies fmposed
upornt me can lead: to somebody else’s

;another. level as -being inhumane or
.perhaps:. alienated—or perhaps _]uSt

plain-job-dissatisfaction.- -------
We mustsreturn to the source of the

recent competency movement which I

believe is the concern for accountability.
'lihose dxssatlsfed with school sald
you're-not makmg avallable to me and
to my kids-the necessary competencies.”
A of what it meansto be:humane-
is not being-horiored.” “You re trymg to
put your thing upon-us.’

_The: talk of: effcctweness hldes this

lmpomlon and nfaintains- the-present

distribution of power: The educator,
however, is indeed caught. The contra-
dictions between competency and human-

and every educator. They are the

ib'ofe.ssor Dwnyne Huebner rezzches in

. Ageachmg at Teachers College Columbxa

niversity.

internal-contradietions which we-should
not seck to talk away, but trace back to
their source and use to develop better
educational resources for the world: The
external conditions and contradictions
can be used to-help thxs evolutxon of the

educator’s world: :

_ This internal contradiction had taken
many forms over the years. Child-
centeredness, sub‘gcct-ccnteredness T
teach children. /teach content. Human-
isti: the student-centered. pole..Compe-
tence:- the subjectcentered pole. A
school is. caughtwand school people are

caught—in this contradiction. On the
one hand there is the legitimate claim
that the student is sacred: “Let him. be,
help him be; don’t impose bemng upon
him.” And on the other hand, there are

the. tradmons andweal{h of skHls and

developmems rieeded for the present
time in ‘the evolution of educational
form-and curriculum are two: First, the
recognition that you or I, the educators
are caught. We are schizoid. There are
those of us who indeed must protect the
rights and. sﬁncmy of the young: ‘This
gets in the-way of competence sometimies.

There must be educators who are indeed

child or student advocates, who speak-

for the child’s humaneness and what he
perceives himself to be about; and to

defend-the young against the mtrus:ons
of the powerful adult world:.

-- The-rest of us or-some-of us- abo need
to be concerned with:the competencies
that must be a#@cessible if each youth is
to do what he wants todo. Call it subject
matter, call it social skx}ls or what have

. {

~

2Ys
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the pull bgtwccn mukmgava:lﬂble and

-accessible the competencies and the

skills, - the . cqunablc dlstrlbutlon- of

choosé hlmsclf whlchrmcans,{o choose

his notion of humaneness; not yours or

mife. - - - o

This means that We niust_ lacc thre
we dare -in some kind of historical

perspective; that we must indded be able

tolook at the school scene as conmctmg
polarity. On- the- one -hand; -within the

school, we have constantly tried to give

form to some notion of justice for the
individual. Our grading; grouping; and
our judgmental, procedures -intriide

: upon this. On the other hand; knowledge

has - been technological and - must
continue-to be -so to be available in
educational places: Students must be
protected against our-impositions, and

the wcﬁlth of the world must be madc

two things; surrounding the concern for -

justice and the sanctity -of the child’s
own conception-of his humaneness; and

that technologlcal development of the
educational reSources, the goods and

services; must be -the  everpresent

\il

-

<

Co

awareness of, where men - and -wemen

have bcen and where thcy -are gomg as

,h,um,amt,y n,ccd,not be |mpos<,d but can
be:constantly before us. as our. possi-
bilities. This mecansthat the-school and

the TV and othcr mm'orq of ‘men and

have been and where they-are going.
The contradiction. . that . you. fcel .

.between competency-and-hkumanism s

not to be solved metaphysxcally—lt isto

Woi'ld Whibh diéiiibiifeﬁ édiibéiioﬁél
goods and services:

- This - aruclé -is ad'qpted ﬁ'om a
presentation delivered-at.the Feachers
College, Co’lu'mb'i'q University . 1974
Conference, ‘“Humanism — Compe--
tence: Conﬂtcﬂ Co-Existence? Inte-
gration.” Published by permission of the
author:


















